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Ideas for lesson starters and plenaries



Tasks on arrival

When incorporated routinely into lessons, tasks such as
those below can set the pace of the lesson to follow
through immediately engaging pupils in individual or
paired work. They also afford teachers the opportunity
to greet pupils individually, manage entry to the
classroom and settle the class quickly. A more probing
lesson starter activity can then follow.

e  With exercises books already out on desks, ask pupils

to read comments the teacher has made and write a

response focussing on their next steps.

e Unscramble the key words on the board

e Pupils are asked to prepare two questions each they
would like answering about the previous lesson.

e On the board are three answers from last lesson.
What were the questions?

e With sheets already out on desks, pupils are asked to
circle deliberate mistakes in the
picture/diagram/text etc.
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The DfES guidance

Starters

Starters are about purposeful, whole-class, interactive
teaching which involves all pupils. They:
e are essentially active in nature and get the lesson off to

a flying start;

e focus on an appropriately demanding pace in thinking
and learning rather than on the business of activity;

e provide thought-provoking and engaging beginnings to

lessons;

e are not 'compulsory' but can add greatly to a lesson's

effectiveness;

e can be used to create lively introductions and are the
first stage in meeting the key lesson objectives;

e can include brief, small-group activities prior to whole-
class work;

e can be used for 'little and often' teaching of skills;

e can be planned as a sequence of discrete units to build
knowledge, understanding and motivation over a

series of lessons;

= A yall

OS5 aladd) e Sleli sa 318 L Cangt danl) Al )
D e dala a5 okl
JSy el sl ey ey LN (e g 53 L v/
Jl=d

alzill dlac 5 aze e 513,88 e S gl v

Ly o danlly OO Jay )1 Jiad) it g s v/

ool e dalalliy i LSl Ay jlal Cusd v

s yall rind g dadieS & 5 (DA S a2dis v/
ool Calaal slaily Y

Ll de gana g gadle o g5l o) (Say v
LSl Caall Joe J8 da

957 e senal adl




Some generic starter activities

Mindmapping

On entry, pupils are given a sheet with the main concept
of the lesson printed in the centre. They have one
minute to produce as many key words relating to the
topic as possible. Take feedback.

Ordering

Pupils arrive at their desks to find cards showing (in text
or graphic form) key concepts relating to the topic to be
covered in the lesson. They have to arrange them in
order of importance/chronology/characteristics etc. Take
feedback.

Odd one out

Pupils arrive to find a number of pictures (or statements)
on the board. They are asked to discuss in pairs which is
the odd one out and to be able to justify their
conclusion. Take feedback

Recall

Once seated, pupils watch the teacher produce ten
resources/tools/key words from a bag. The teacher
names and describes each item and replaces them in the
bag. Pupils are then asked to name as many as possible
in thirty seconds.
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English

Loop dominoes

Groups or whole class. One ‘domino’ card is given to
each pupil. Each ‘domino’ has a question on it and the
answer to a different question. The answer to the last
question leads back to the first. Pupils have to order the
dominoes correctly.

Pelmanism

Cards with a dictionary definition and corresponding
word are placed face down in front of pupils. They turn
over two at a time trying to match the pairs.

Continuum

An imaginary line is made across the front of the room.
The ends represent opposing points of view. Pupils place
themselves at an appropriate point along this line,
justifying their decision. This activity can be revisited as
a plenary to see whether opinions have changed as a
result of the lesson.

Who am I?
Pupils stick the name of a character from a book on their
forehead. They ask a partner questions about an
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element of this character to find out who they are. This
can be done in pairs or by mingling throughout the
classroom.

Follow on

A pupil gives a statement or sentence. Another pupil has
to come up with a statement or sentence related to the
same topic which begins with the last letter of the
previous offering which develops the
argument/discussion.

Pupils in role

Pupils work in groups to physically recreate a picture
(e.g. of politicians campaigning, or fox hunters meeting
demonstrators). In role, pupils answer questions from
their peers about what has happened, how they feel and
why they feel this way. Pupils go on to frame their
positions through persuasive writing.
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Maths

Show me

Pupils are each given a whiteboard pack (mini
whiteboard, pen and wipe) and are asked to show their
responses to a series of mental arithmetic questions
from the teacher.

Algebra dominoes

In small groups, pupils play dominoes using pre-prepared
algebraic cards. Pupils have to solve the problem on the
cards and agree this solution with their peers in order to
play the game.

Question sort

Sets of questions on a topic are printed on cards
increasing in difficulty. Pupils individually sort these
cards into ‘can do’, ‘can’t do’ and ‘not sure’ piles. In
pairs, they then discuss why the cards are in particular
piles and try to support each other in understanding how
to tackle those questions in the latter two piles. The
teacher is able to move around the room to support the
process and get a feeling for difficulties uncovered,
particularly those common to large numbers of pupils.

Odd one out

Pupils are given a sheet with sets of terms and/or
vocabulary related to the topic. In groups, they identify
which is the odd one out and justify their decisions. This
may relate, for example, to categorising
length/weight/mass etc. The teacher is able to move
around the room challenging the reasoning, or allowing
groups to feed back to the whole class.
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Science
Verbal tennis
In pairs, pupils take turns to come up with associated
words (for example, names of metals, or lab safety
precautions). Hesitation or failure to follow on loses a
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point in the game. This can also be done in groups of
three, including a referee, or as a whole class activity.

Back to back

Pupils are in pairs, sitting back to back or side by side.
One pupil has a picture (which is concealed from the
other) and describes it to the other who must reproduce
and identify it. This is particularly useful for basic
apparatus assemblies, and works well with specific
diagrams, for example, the digestive system/electrolysis
experiment.

Visual stimulus

The teacher provides an artefact but without any
explanation. This might be a simple pinhole camera and
resultant image, for example. Pupils individually list
three questions they would like answering about the
artefact. Working in pairs, pupils try to answer and/or
speculate on each other’s questions, identifying what
other information they might need to form an answer.
The questions can then be revisited as a plenary to
ensure that pupils are able to answer the questions they
devised.

Odd one out

Pupils are given a sheet with sets of scientific terms
and/or vocabulary related to the topic. In groups, they
identify which is the odd one out and justify their
decisions. This may involve identifying
groups/categories, such as solids, liquids, gasses, metals
etc. The teacher is able to move around the room
challenging the reasoning, or allowing groups to feed
back to the whole class.

Sequencing
Diagrams are cut up into steps/stages (e.g. an

experiment undertaken in a previous lesson). Pupils are
given a stage each and their group has to put themselves
in the correct sequence. The original, complete diagram
can be used for summarising, and teachers can use a
variety of questions to maintain interest and challenge

pupils.
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Geography

Think, pair, share

This helps focus pupils on their prior learning and allows
the teacher to move around the classroom to scan
responses and thus identify what reinforcement needs
to take place.

Using whiteboard packs, pupils individually note two
things learned last lesson (for example, types of rock;
ways in which people damage the environment). They
then pair up to discuss and develop their list of four
things. Two pairs next combine to list eight items.
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Some generic plenary activities

Gimme 5

In pairs, pupils agree on five things they have learned
during the lesson.

Alternatively, they generate five questions they now
want answering or devise five questions which would
test their understanding of what they have learnt.

Envoys

Once groups have carried out a task, one person from
each group is selected as an 'envoy' and then moves to a
new group to explain and summarise, and then to find
out what the new group thought, decided or achieved.
The teacher can ‘eavesdrop’ on these conversations.
The envoy then returns to the original group and feeds
back.

Lucky dip

At an appropriate point in the lesson pupils have to write
a question based on the topic or issue studied. Questions
are placed in a box - at the end of the lesson each pupil
draws a question out one by one and answers it.

Hot seating

Put a pupil in the ‘hot seat’ as an expert or character,
and invite the class to ask questions. The teacher can sit
in the pupil’s place and help the questioning along as
required.

Splat

Write ten key words from the lesson on the board, and
put pupils into two teams. Pupils (or teacher) make up
questions for which the words on the board are the
answers. One member of each team stands by the
board. They race to ‘splat’ the correct answer when one
of the team reads out the question. The loser sits down.

Glossary
Pupils write definitions of today’s key words.

Bingo

Provide a blank grid and a list of key words — more than
needed for the grid. Pupils choose which words to
include on their grid and mark them off as the teacher
reads clues/questions.

Some generic plenary activities
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Interactive Starters and Plenaries

Interactive starters and plenaries

A Bank of Ideas created by TES/PTRC forum members

Pass the parcel

Pass around a box filled with statements about the topic
you will be studying in the lesson. Play music, when the
music stops, the child with the box must pick out a
statement, read it and decide whether it is true or false.
The statement can then be placed in a corresponding
hoop — true/false or agree/disagree etc.

A Bank of Ideas created by TES/PTRC forum members
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Could also be used to review what they learnt in the
previous session by filling the box with questions which
the children should answer when they pick them out.

Move to the answer

Similar to pass the parcel. Chn pick a statement from a
box/hat etc and class must move according to what they
think of the statement — dedicate an area of the
classroom to agree and one to disagree. Could work for
maths questions — odd/even, multiple of 3, multiple of
10 etc.

Beat the teacher

Everyone (teacher included) has a mini-whiteboard and
pen. Teacher gives a calculation (I tend to use it for grid
method practice) and pupils and teacher start doing it. |
either give them the time it takes me plus 1 min, or set a
timer on the IWB to do it. They love it! Means you get
instant feedback as to how they are doing and it gives
them competition to be the first with correct answer.
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Collected by : Aziza Zahran & Mouna

Translated by : Aziza Zahran
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